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1CHAPTER I
THE PROBLEM
“Is it well with the child?"
This question, asked centuries ago, is as pertinent today and
has as bold an implication for contemporary Language Arts teachers as it
had meaning in the circumstances in which it was spoken. Educators
have been stressing the inportance of the growth of each student as a
person. "They realize that the uniqueness of individuals is expressed
in many ways; physically intellect\ially economically and
2
politically." The Willful teacher of written communication, aware cf
these differences, trains a student not only to write but also to
develop knowledge and attitudes which will help provide the ideas for
his writing. The National Council of Teachers of English Curriculum
Study^ states:
Our platform recognizes the indispensibility of mastery
of langiiage as the basic instrument of all thought and communi-
cation, urging that we foster a program which will extend the
opportunity of young people to grapple with the actual esqpression
of ideas under expert guidance.
Old Testament, II, Kings U:26.
Nellie Appy, Chairman, National Council of Teachers of
English. Pipils Are Ptpil - A Report of the Committee on Individual
Differences, D. Appleton-CentiUTr Company, New York,
Dora V. Smith. "The Progress of the N.C.T.E. Curriculum
Study "
,
The English Journal, 36:6?, February, 19li7.
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3 arrj’ atijr Ller it al”
bas 'CbLoJ^ dnani^'xeq r.s ei a&J iiiJaeo boiLza aJidT
cl ZB e.Tsii’CB‘>i vTxioqiuS.^noo to'j: nolvr>ojfcJ.:;rJ. as Woe zb z&d
e'roifiorrL'H^ .aa^Ioqs ebw ;i rtulrbr ni ato'ti:icEu/o*iio o.ui fu ^[iiLirisea: bfid
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It is irastefxil for teachers of 'written comnrunication to -work
mainly for correctness of form, or for coherence, or for unity. It is
"•well -with the child" only when the mechanics of expression are
subordinated to interest in ideas, and wide and varied so\irces are
utilized for the content of irritten communication.
Statement of the problem. The purpose of this study is to
determine the variety and kinds of sources being used hy teachers of
English to provide the content for 'written con^josition in the tenth
grade in high schools of Massachusetts.
The study intends to find the answers to the following
questions:
1. TJhat do teachers of English consider their best sources
for providing the content for written composition?
2. Does the use of aids vary according -bo a pattern;
for example,
a* Does the use of aids vary according to the sex of
the teacher?
b. Is there a relationship between the teacher’s
training and experience and his use of aids?
c. Is the type and organization of the class a
determinant in the use of aids?
d. Does the dominance of one sex in the class influence
the use of the aids?
e. Is there a difference in the use of aids according
to the size of communities?
3* To whom do aids belong?
li. Are aids available, tut not used actively in the class-
room?
2i*iow ckJ noJtJsojcuriTBioo lo -lol Xu^i,wB«ir ci ^1
si il .x^irdj 'lol 'lo ^eoiv9'i>^rfo*j lol lo ,jriol lo eaondoe.'mcoo -tol
»1B noieeo'irxrj lo f.olii&tir>jsi irid oddw \^o ‘^Jblirio arid ridJcw
9t£ so3*rtroe beiisv ban oblrrr hru'. al dBS'xadni od bsi^nilviocfirc
.noid/soioou'jroo rsdd i ni' lo dmdnoo add iol bas.cildu
od ex citild lo *'eoqurc odT . . Ido"q r/dd lo dfigai^d^rdc
lo F.i£'c{o£,^j b^8L' yji9cf p^ixitfoR o 'jhrtUl boB i^JGxx'iv add onL'ii'isdvfa
ddfTftd odd at noiv Ip,Ov.p*oo n^.rJlTn io'*. dnadnoo arid abivouq ^d iiif.J:I^-n:T
.“ddac'-fdoBeerdi l'< Flooiios dpixf at abjs'i'p
y"! i?n^XIol arid od etavrenr- arid or.I'i od ejbnr'dri '^br/ds ariT
zPToxdsoup
sc o-i'/on drsJ ilarid 'x.wbiE£>oo lo eiorioEdd ob &ciT' .1
?''o2rdxRoqnoo nodddxr d£5>d.'.oo orid yuilblvoaq 'lol
j vxaddjsq b od yilb'iODojti YrLd/ ab ts lo 9cx/ orid aooO .S
,elqiiro:o id
lo xae arid od i/:llnoooc '^v pble. lo etsj orid eeo^ .r
Va>riox' d fciuj
fc’iorioBod oriJ rff*a^d£)ri qiri£.noJd&If*i & s'loiid bI .cf
^cbi/i lo sFL p.i/f bna oooaJ-iDqxa fcoB y dnisid
B rr-:'- arid lo loidBsinr.^'io bO£ orid el .o
Cebie lo 9GXX arid rJ .'r.>nJi.i..dnib
oonsBXxjix EBf-Io arid at xec ®rro lo a;-ru rit.iob orid ecoG
debiB ?rid lo eci/ aild
J
/
^nbbioooB rbic lo aru o/ld 'J aonoi -tUlb x Ei^ rid eT .a
^
Ten idiruujcoo lo eslt '‘(id od
TS^ oJx>ri ebifi ob norfir o'"
-texXo arid ni \X- viqr>£ f*"'',cr Jon d'd .alcffJi-vr pbix .il
\aoorj.
A related question, concerned indirectly with this study.
is:
Are some aids used as means of presenting con?>osition,
and are others used as rewards for good writing?
Ing)ortance of the study . The English teacher should acquaint
a student with his oivironment, find new interests as well as expand
existing ones, enlarge the student’s cultural background, draw upon his
knowledge, ^ills, beliefs, and emotions, and place less emphasis on mere
form and mechanics of e^qjression.
Research indicates there are some who believe teachers have
not been training students adequately. Professor Albert Thayer^ of
Bowdoin College, after conducting a four-yeair study of army and navy
students at one hundred and twelve colleges during the war, made the
statement:
The preparation of students in English is failing so short
that it is jeopardizing their own education and the development of
society itself.
Dora V. Smith, ^ after making a survey of English con5)osition
classes in both junior and senior high schools, said:
For days at a time one may accompany a principal from
compositiDn class to conposition class in his building only to
discover that each in its turn is ”having grammar” or "doing
poinctuation exercised today" . . .tdiatever the cause, one is compelled
to admit that the opportimity for expression of ideas in composition
classes today is decidedly limited^
Virginia Rowland, "The Importance of English," The English
Journal, 37:5UO, December, iPliS*
2
Dora V. Smith. Instruction in English, Bulletin Number 17,
National Survey of Education, Monograph Number 6^
,
Iftiited States Printing
Office, Washington, D. C., 1933> p*23.
d^cfr xXdoetXbfxl i>srrxooroo ^aoivEstp f-ftwsXf/x A
,;:f>i>iicogr.oo. *^<iYiwnofto'ir< lo. anr^oa cs ^ett/ eMb fr,A
Tjjfii jlT,'' ibocjj, ao!: bb b^tu n'»ri,to e-ta Ltm
feXtfCiie 'lofioBerf' eifl <. QdJ lo &ong.vT*iocj:T
eXri floqi/ TB'iJj ,Ivuf^rf’>'os< XBot'iltfo e'inafcifXft ddX *8£vio fniwBXx«
£vr.rr Xne lo 't£(>x-^JSo'i c f;tuJ aubnoo *r;-w*i£ ^f>soIIDO rtioortoS
©riw eJjBai ,iBVi jdi iinJruib e^wJ£or> oTlenri bns i^ntrMci -no Xb Bwn9bt;/c
iioxic oe sriXial ai ni £*i'*irx/^c ‘‘c roXifl'iBqiKt^ e.XT
lo vf»««?oXf*vGb orfX bfx noiiBGXiLa mro lia/ic \ r.X.'XLxBqodJ; aX iorfd
ronl Xy XonXiq b xnBtproooc Ct*‘ ''''•'
tjciXXiarf eifl ni i t^Xo frc^.^X»ooivoo oX ti rXrj ncXXeoqr oo
nrjr^b' t* '*i«Mic.r*i^ ai /i*ii/j eJX ?u orjiv** 'i‘>vr£e.'f'
Xf T-fcjuoo cl ‘10 r..v 'x6^ xrol^Bf^onaq
iOlJXi’ocjatoo ni eeritt “lo ncljtSTpao ‘lol ucriv f.o erfi ^axiX Xi/rra o^
S
,VX '•ijodsaJli r^^;^9XXL•'". ,>^^Xrn3 aX nci^oo-i^cnl .r^.tlr?. .7 b'XoC
rin:*nl't^ znftiS rfq»T^Ro»r ^ ’OlXeoia>5 lo "csvilB JtjtoJCBH, .
h/uiCpc*? g£ Here c.£ e^taiOvnl wn bxUl ftoMnrcilvno eXri rttiw s
o*ioc oj alBcritifflo - - *I eojsXc bnB tenvX^oiro boB 4alri r5tf ^,rXiX'^. ^fisfcoJjr’OiDi v
•noietuTcrxa lo so.* rBriosJt’bnii aacl
cTBd BToriooJst ^Vvilod oriw oao oisrvj “^JfioXOfLt AnfesBoH
lo ^•is'cs^n; XTiodlA -ijoti olcn^ ni^JCsjpobB e^lnsijoie ^nlni«*iX fiot.d con
.IXeeXx iXaXocc
noIXlfoqwoo lo \/iVTr»i» r. :*ri?IS3! t'-XIb .'• ^*rod
;ii-^-s ,tXoort:»fc ff^Xci lolaeB bx:c *tccnu£, X‘^ocf nX t&EcrIo
.
^iisil x-Lbeuio-.X) el v-oX bmcpaXo
iieXXg^ di(T ",nailer!. lo •:• •n'’:X’io>qs‘I oriT" ,bx:Bl>foH
,cU\iX ^^mdaeooQ ,CiI5j7X , Xx4r.aroi»
• ^ ao^ylrfa/.X ,sci ^.0
A ’•rriter of several successful books told Dorothy Dakin,^
author of Hovr To Teach High School English
,
that "nothing he had
studied in his composition classes, either in high school or college,
had aided him in the least in the writing which had played such an
ii!?)ortant part in his adult life." Although Miss Daken hastened to
say she believed he had learned more than he was aware of, she did
state:
Now if this is true, we cannot Justify our
con5>03ition courses, for -vdiatever we teach should have
a bearing on human needs.
Lucia B. Mirrieless,^ author of another textbook on the
teaching of English, Teaching Composition and Literat'ure
,
wrote:
"When one considers the great bulk of composition
teaching carried on in our high schools today, it is not the
excellence of the writing nor yet the zealous prevision
"ty
the teacher that impresses one. Perfunctory writing by the
pupils, hasty, ill-planned assignments by the teachers,
preoccupation of both teachers and pupils with matters of
form rather than with worth-while contents, are not the
exception- with outstanding exceptions- the rule.
Both textbooks and research imply that hours of teaching-time
spent on the mastery of mechanics cannot be Justified in terms of
pupil prepress.
1
Dorothy Dakin. How to Teach High School English, D. C.
Heath Company, Boston, 19U7, p*lI;U*
2
Lucia B. Mirrieless. Teaching Composition and
Literature, Harcourt. Brace and Company, New York, 19US, pp. 29U-5*
^,ri:>irCr '{riJo'sou blod f>:-iOod Ii'lLecooiie Xfi'i‘"«V9e *io *Uo^'i7' A
I.sil Qf{ ^riiWon” vrrf:* Xoorfog riaJt- *IoreT oT wK xo 'lOifd'Vr
• rS^po 'to loofioE ri^if til ifffdio nuidxEoci' .00 exrJ xuL
HB dPitr tiol ixr ^aldxT?) edl nl d^rr:S Oiid xri rjrf borio 'brrf
oi Lorolrsti noyjiQ
-a,:'..: rl^xxOifd-lA :i ctXx.i b rixf cci; Jixq d-fT£d"x xrrr;:
hlb 9ii3 ,‘10 9'iXiTrB TE .' on rucrfd" otori loxiisoi oxl bcvoJ Jx'tf she.
xsifdE
11x0 '^lidcixt itoxLX'xio ow
^
6^ ni cx/d li ko^!
oYBxi bli/viia xlofoj ->vr •xoved^Briw 10I uPaioo .’o.Liieoqnoo
.cLp*,-n .•Bxaii'xl no ^:nx'ie3u b
oxfd XTO >Ioocriy9 d *i«rtdoii3 “5 o loxidi.r. cl* Ini'll J { ,6 Biox/J
/ixfOC'T'oo lo >lLuitf #s9'xs o^id moblf-xtoD ''Xio ntnf 4
. f'Xfj don rI di .'^i'od ulo ^'‘^f ti‘g2c^ ujo nJ ccj lyul’x'uso y r .-fnp«4.f
\d r:^ j ’:J ,'9’ir eixolBSi; oii,’ dr*v 'ion y'lii'v- r.-fd xo oryv*!! or.^
9xld VC •xLfdxTiv ,-cto ci-c ^'t :.J dr. :J T.oio.'.rd ond
,c'inrlox<ni Pxf.T M tv\x lorxxBiu-fX."
.
.Irrrl .:/:cii/q
'10 i?'i9dif 4.J Eli-ji'' . xir> "'i?r; ;vx.9d .'Idox^ '* V r'oidrci'ooo' *xo
ortd Jor 0X9 ,rJnt«drrcir) ; I f»-. iro:- .-'d ?v
. 'tol
.‘•X.rx jtiJ ~crtoiv+<‘''OT;o -i ' '^x‘:xo r^'
I
jt - nore
~"n.’’do.''t»d '0 e'iJOx{ d.* i>i xloif biiB x vX;'d^;td xfdox
‘io Rx.'iod i:I de'jf, mI donrtxo r oi .'..xf;'0" ':o deBfli r»;fj no dxrr '"'
. ?c!''r?0'xr llvucr
. ... loorfoC rIoBi.: c d v .|f ...I.teQ
. Iltr.c- .noJCoG .vniTTiioO .^d.rrH
a
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For all a rhetorician's rules
Teach nothing but to name his tools.
It is interesting to note that this is not just a criticism
of contemporary American teachers* Some thirty-four years ago
2 '
Rollo Walter Brown‘d -wrote:
When we turn from the preliminary preparation for writing
to the actual work of constructing original con^ositions, we
find at the outset that the French teacher attaches unusual
in5)ortance to the kind of material with which a pupil practices...
In truth, here in our own country, where we boast- sometimes to
our misfortune- that 'substance is the thing', we give much less
attention to the finding and developing of theme material than
does the average teacher in France.
One more example of the general discontent with the manner in
which written composition is being taught today is found in the
article, "Sit Down and Write. The writer says that when he, a
college professor, hears of composition courses "dominated by workbooks,
completion tests, and other miscellaneous busy-work beloved of the
educational master-mind, he is moved to offer a mild suggestion: that
the way to learn to write is to write."
However practical and praiseworthy this advice sounds, it is
only part of the answer to the apparent problem of finding means to
1
John Bartlett. Familiar Quotations, Samuel Butler,
"Hudibras," Part 1, Canto 1, Line 89, Little, Brown and Company, Boston,
19U0, p.lUl.
2
Rollo Walter Brown. How the French Boy Learns to Write,
Harvard University Press, Cambridge, 191^, p.63 .
3
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improve the qiiality of -written composition. Nnmberg^ stated;
Too of-ben -we assime that young minds are teaming -with
ideas that they are eager to -write. We do not even bother to
say, "Get on your mark. Get set. Go." We present them -with a
list of -topics and say "Go." And then we expect the young
idea -to shoot. For yomg ideas to shoot, ground has to be
plowed up. Seeds have to be planted. The sun must shine.
It is -with this specific phase of the problan, the planting,
the cultivating, the nurturing of material for -written conposition that
this paper is concerned.
Composition, as defined by Seeley,^ is "the art and product
of arranging, relating, organizing, and rebuilding materials already
possessed or purposefully sought and secured." This raises the
questions; What are the materials already possessed? From where or from
what do they come? How are -they sought and secured?
The au-thors^ of A Handbook for Teachers in Elementary Schools
emphasize that it is inpossible for students to create something out
of nothing. "The first requisite, they believe, is experience,
enriched by obser-vLng, mentally constructing, and evaluating the events
and surroundings of e-yeryday life."
Maxwell Nurnberg. "Inproiring High-School Corapositon,
"
The English Journal
, 36;2Uli, May, 19U7.
2
Howard F. Seeley. On Teaching English
,
The American Book
Company, New York, 1933, p.225.
University of the State of New York. "Bulletin-English,"
A Handbook for Teachers in Elementary Schools, University of the S-tate
Wf N^ T&Hc 1?633, ~ Alb'ahy: l'9Ul, ' p.21.
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In 1931, English teadiers,^ consisting a study of the
objectives of teadiing composition, said:
• .Builders of the course of study in English have need
of returning with their pupils to the essential source
of expression, emotional and intellectual stimulation
through experience.
2
Four years before, in 1927, Alfred M. Hitchcock stated:
Training in conposition is incomplete unless
attention is paid to the mental activities which precede
expression, including the digging up of ideas through
thinking
.
This same point of view is reflected today in Charlotte C.
“Whittaker * gP statement:
Before a writer can write with ary effectiveness, he
must be helped in the process of creation. He must be
shown, not told, how to describe idiat he sees, hears, and
feels. Only the keenly perceptive person learns the trick
from reading.
Arthur Guiterman^ clinched the point neatly in the two lines:
Who learns by finding out has sevenfold
The ^ill of him ?4io learns being told.
1
Dora V. Smith, op. cit., p.l9.
2
Alfred M. Hitchcock. Bread Loaf Talks on Teaching
Composition
,
Henry Holt and Company, New York, 1927, p.ll7*
3
Charlotte C. Whittaker. ”The Shared Contenporary Experience
As a Basis for Freshman Conposition, " The English Journal, 3^i21,
Januaiy, 19U6.
h
Arthur Guiterman. A Poetfe Proverbs, Dutton and Company,
New York, 192^, p.73.
kxbuir'. R jnx^eTqKOo 7.£rb£&J- /i'.i.'.: ncl .jT^X nl
: I^e j/ici.-XncKrrioa 'x..- i;ov:.:‘ o:)f;,do
i)9'i£ nvRil aJ. lo sf-^xoD erlct *io
orj'i.rot l£]-^j;jr,r.8 eri,J oJ BJtqijq ’j.hd& rfrf'ir. 'rrii/iatrr- 'll
roljpf /E;i^8 fxi’Xo'^IIocfri £f:xi -n . o.'.- ?o'xv-‘J io
• sonel'i^ryx? n^O'ix-d'
S
:i i;d£cs -ood/'c r!^ .'1 i>«*s'UA '•> ?.'i£nx '^o'l
'’?:8l,T:r 0 .+ il-. .v.r- >J. al rff. io ‘ c ri
9Lv30'i>i l Ojdw k Bl^Ir.'iCQC I; Jtio '•*-!: oj X.:,'’c; ?i noiJff^iie
ZF‘^bl lo C.J T riiyni*'- ^rro e'/icpra
.' r'l.blrij
.’_> jil fjecfoaXl©'! . ’ *"8iv lo &aioc ©lui-e slfTT
:Jny«icJ£j-2 ^B’ls>L&vC»lxnr
or?
.u-iTvtf 'ivX'isr u oioloQ
!>:f Jajm zc.zo lo v esoi.* '*! erlj ri i.’9qX*'ri e:f
.'if.'- ^r cc^il .taoc. ijwl.? xfiiaif-b o* Tnc/f Jon ^rwwe
dJoI'iJ 9rfJ rn’i£i>I f^o?^oq BvIJqo'^irq \lr.bfty vJjaO
.onJXi;£ii .x.xil
:^;9niX a.ij^ nl Joiot] r./jj ..ndor'iib ^ixecrtoJii/O x'xrJocX
bIo;nsv©e '•sr! Juo j^nJonil 'jtf sxrrB'. I orfA’
.
V'iiKi v“5 sn*iafli ork .rJrf lo IIi:-fe rdT
#
1
.^I.q ,.Jio ,:io .dJir:P . £'nC
c
no 'igo-x .M tsillA
f
. V rX. ( V oo ' r.c" ^vnf.;-ynoO i:-nii JloH v^osT! vO
e
aonoJt-^'X \'T6Toqr.r^JnoO at 'if.riL; oa'T" .-iskBJJla’f .;' aJ^iOlUBriO
»I2i5C dpXIf«<- jtTi •*,X'jXJX£ocp.oX 'lol sierr^ ^ ft.’
.Cj^l ^':l.
4i
^'inscM -oU ^ no roJJiKI ^ L * * -^irv: a-r,' •ixrrU'i.v
• C'^.q .MOi vrgtf
8In her examination of fifty-three junior high and sixty-seven
senior high school courses of study, Dora V. Smith^ found that only
five referred in any tray to the promoting of observation and
interpretation of the life about the students as related to the co\n:se
in composition.
Major difficulties facing the teacher of -written composition
are; -where to tirni to obtain -these materials for developing observation
and interpretation of life, how- to supply experience, ho-w- to avoid
verbalism.




Buswell said that ne-wer methods emphasize ’real
experiences" rich in concrete elements, as contrasted -with -the older
prevailing form of instruction, -idiich consists mainly of verbal
abstractions organized into subjects and presented through textbooks.
The hypothesis that verbalism results from abstractions based
on inadequate concrete experience -was advanced by Hoban, Hoban, and
Zisman^ in their book. Visualizing the Curriculum . They felt that the
solution of the problem lies "in the introduction of concrete teaching
material as the basis of experience out of -which may develop the
meaningful generalizations and insights,"
Dora V, Smith, op, cit,, p,23-U.
2
G.T,Buswell. "Psychology of the Newer Methods of Teaching,"
Taken from Forthcoming Developments in American Education
,
compiled and
edited by ¥,C.Reavis, Chicago, University of Chicago Press, 19h^, P*183.
3
Charles Hoban, Charles Hoban Jr., and S. Zisman, Visualizing
The Ctirriculum, Dryden Press Incorporated, 1937, p*21.
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• XS.q ,VC^I jbedBtoqtoonl ggotq rei^tQ tna/XifOtt^n/O orfl
J-udd believed:
There is an minterrupted series of steps leading up from
the experiences ?4iich are externally conditioned; simple, and
immature, to the experiences idiich are higher because they
en^jhasize systematically, relations, abstractions, and broad
generalizations*
Instructional approaches, as given in The Expanding Role of
Education^ were classified in three major categories:
First, there is direct learning throxigh experience,
involvir^ immediate sensory contacts with reality. Second,
there is vicarious learning through audio-visual material,
involving mechanical reproduction of reality*. . .Third, there
is vicarious learning through words, or abstract symbols of
reality.
The first of these three instructional approaches, direct
learning through experience, is the most important. Vicarious learning
thro\igh audio-visual material supplements direct learning through
experience or serves as a substitute only when the first is not present.
Hatfield*^ said that since ” every student is a bundle of interests and
enthusiasms, moving daily through a world of infinitely varied stimuli
to all his senses.... these sensory experiences are his materials, the
things he should talk and write about....The degree to which people
react keenly and adequately to stimuli depends in part upon their
inherent sensory equipment. But it depends also, on their own reactions.
Such an interest can be aroused by a variety of teaching devices."
Charles H. Judd. Education as Cultivation of the Higher
Mental Processes . The Macmillan Company, New Yoi4c, p.lbS.
2
The Expanding Role of Education - Twenty-Sixth Yearbook,
American Association of School Administrators, 19iio, p.l95.
Wilbur Hatfield and others. An Experience Curriculum in
English. A Report of the Curriculum Commission of the N.C.T.E.
,
D. Appleton-Century Company, New York, 193^, p. 112-13.
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However, there seems to be a certain hesitancy on the part of
teachers to use audio-visual material in their teaching* Max Herzberg^
expressed their timidity in the introduction to the Radio and English
Teaching ;
As they glance around them at our dubious millenium of
machinery, thoughtful teachers no doubt feel that teaching
can be mechanical enough, unfortunately, without machines as
an accomplice*
Although the term, multi-sensory aids, used to include all
devices in the second instructional approach, is comparatively new,
the use of such aids is neither new nor revolutionary* For exan^le;
Pictures have been the keystone in the bridge of learning
since the days idien a beetle-browed caveman traced crude
figures in the sand to help a son understand the four-footed
dangers that prowled the forests *2
Multi-sensory aids have been used in formal education since
instruction began;
Resourceful teachers always have used learning aids to
make their instruction more interesting, vivid, and more
effective* They and their pupils have brought things from
home, the out of doors, the stores, the farm, and the
factory*^
In the opinion of the writer, it is not the aid or the classifi-
cation of it that is important* It is the use made of all three
instructional approaches that is significant* All schemes, devices, and
aids that will provide students with ideas for writing should be used*
^Hax Herzberg* Radio and English Teaching Experi^ces, Problems
and Procedures, D* Appleton-Century Conpany, New ifork, 191*1, p*l*
George H, Fern, Elden, and Robbins* Teaching with Films
,
Bruce Publishing Con^jany, Milwaukee, 19U7, p* 1.
3
The Expanding Role of Education, op* cit*, p. 195*
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This study Justifies itself in terms of the lack of
satisfaction with the teaching of written communication today and the
j
dearth of research concerning specific aspects of the teaching. It
I intends to investigate the sources •vdiich teachers of tenth-grade
i
composition in Massachusetts are using to provide the content for their
students' writing. It is the hope of the writer that this study may
become a part of the "mass of information, sufficient to justify
indisputable conclusions, upon ihich the recommendations for action can
be based," ...It is hoped that "such scientific procedure will approach
Francis Bacon's ideal of the inductive method and will perhaps contribute
resTilts thich will be of great value,
Qeorge S. lycoff, "The Object of Freshman Conposition,
"
College English, March, 19k9, p.320.
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RESEARCH RELATED TO THE PROBLEM
The T?riter has been unable to discover any investigations or
previous research of a similar nature,^ However, related research on
certain aspects of written composition have been conducted. Examples
of these studies are:
1, An evaluation of instruction in written composition,
2, Three studies of assignment preferences in written
composition.
3, Exercises and a Workbook for improving description,
and a follow-up study of the Workbook’s effectiveness.
ii. Two surveys of students* interests.
It should be emphasi25ed that these studies do not exhaust
research in problems related to the present one, they merely sample it.
Dissatisfaction with the teaching of written composition is
not new or restricted to any one grade-level. Research on the
college-level as well as investigations in elementary and secondary
schools sliow that students lack training in the power of observation
and in the organizing of the ideas they do possess.
The only reference to teachers' use of aids for the content
of written composition the writer was able to discover was one article,
"The Use of Films and Other Visual Aids in the Teaching of Composition,"
by William Lewin, Educational Screen 10:276-7, November, 1931.
2
Such studies as Leon Renfroe Meadows’, "A Study of the
Teaching of English Con?>osition in Teacdiers Colleges in the United
States," Contributions to Education, Number 3U> Columbia University
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In evaluating English instruction in the state of New York,
Dora V. Smith^ found that of the classes observed in written coDoposition,
"two-thirds of the lessons were on form only," Pupils examined in the
testing program made better scores on the quality of their composition:
one, if their teadiers had emphasized enriching experiences; two, had
helped them sense what was valuable in their own experiences; and three,
had directed them in the most varied and effective expression of the
experiences from the point of view of power and concreteness as
2
opposed to accuracy alone,"
G. H. Nicholson^ made a study of the effectiveness of two
types of composition assignments given to two hundred and fifty tenth-
grade, college-preparatory students in one school. He found that the
situation assignment was more satisfactory than the topic assignment.
The situation assignment, since it was "more stimulating, produced a
sufficient quantity of ideas and trains the student to meet real life
situations, now or later, He also indicated that better textbooks
had been doing this since 1929*
1
Dora V, Smith, Evaluating Instruction in Secondar^^' School
^
English, A Report of a Division of the New York Regents * Inquiry Into
the Character and Cost of Public Education in New York State
,
Ihglish




G, H, Nicholson, Experimental Evaluation of the Results
Obtained by Two Types of Compo^tion Assignments, Unpublished Ed.M.
Thesis, B,U. School of Education, Boston, 1939,
^Ibid, p. 15,
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In a study of students* preferences in "written composition
assignments in grades seven, eight and nine, Catherine McDonald^ found
that topics dealing with personal experiences rated highest. Hobbies,
aviation, radio, and pioneering "were also of high interest. She found
too "that junior high school pupils* response in "written composition was
dependent on their interest in topics as well as on the teacher *s
motivation of the situation.
2
Katherine Alberti, surveying the preferences of students for
certain forms of written assignments and topics of interest in grades
ten, eleven, and twelve, found that topics used in the assignments
*
influenced the students* preferences more "than did the forms. It is
interesting to note "that although topics about mo"vies rated
consistently high, "topics pertaining to books fluctuated between high
and low.
The reasons prompting the "writing of A, W. Johnson *s^ service
paper. Exercises in Using the Senses to Improve the Content of Written
Composition , were;
1
Ca"therine B, McDonald. Student Preferences in 'Written
Composition Assignments in Grades Seven, feight, and Nine
,
Unpublished
Ed.M, Thesis, B.U, School of Education, Boston, 193$'.
2
Katherine Alberti, Student Preferences in Written
Conposition Assignments in Grades Ten, Eleven, aoxi iSrelve, Unpublished
Ed. M, iftiesis, B.U. School of Education, feostoh,
3
Adelaide W, Johnson. Exercises in Using the Senses to
Improve the Content of Written Conposition
,
Unpublished Ed.M. Thesis,
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1. The amount of time spent in the English classroom on
correct usage, punctuation, and capitalization as a means
of communication greatly exceeds the amount of time spent
in developing ideas for and in5)roving the content of
composition.
2. It should be the fundamental aim of every teacher of
English conposition. . .to show the pupils that the material
for communication should come from the pupils ^ ovm back-
ground and experience.
A Workbook for improving the -writing of description -was
designed by Wilhemina Ready^ in 19ii7* These exercises -were devised to
stimulate the process of observation, reflection, imagination, and
expression. Since ”any description -that is -written.. . .indicated in
2
some measure, the introspection of -fche writer," stimulation -was aroused
through a series of sensory experiences.
In 191+9 Warren Goss^ tested the value of the Workbook in
eigh-th and ninth-grade classes in a Massachusetts public school. He
found in his pre-testing that there -was no significant difference
between the Experimental group and the Con-brol group. However, at the
end of the study, students in the Experimental gro-up showed a marked
improvement in their descriptive ability and vocabulary.
1
Wilhemina C. Ready. A Method for Teaching the Imaging
Process to In^arove Descriptive Ability
,
Unpublished Ed.M. Ser^ce




Warren Goss. Evaluation of a Method for Teaching the
Imaging Process to Improve descriptive Ability, Unpublished Ed.M.
Thesis, B.tJ. School of Education, Boston, l9i+9.
Irro noJi£T£lo OiJ nx Jaoqe ^cf.i lu injonu^ ^irx ./
2rTii;-f!T £ s£. noiJT.cri.£d*IfT£r- 5/rs.- .nol.+£uJ[.'j;!;;c ,/:
-'si;
jTf:tcr "10 JrafooG cb?>©ox.. ,,X.V>f.'X3 noixeotfu/xjr-oo 'io
lo c*-ir;Jrrro n.'j- "irrivoicsii b/i>i lol ccobi 7, ~iqoI»vtih .1.:,
.«'[•» •»
'Jto 'X^rfor.^d- '7IOV9 lo rrtiij X£ir»D;,..^f'Ow t od hljod^
l£xt‘f:i-£:.. sLtqi/q v^i'c od"... wi^i«oc:aOr» fir K.
.r
- nvn ’ tliqxfc v-^rfd- noil m.x.o Mi^.U nal.-^r.oi rjraroo n>l
.r'On^I'ii,';v.j b\j-
- o
E£W (loUqi'rocoD lo -iniJ br^f 'ic'x 'oocfJ'£o7; A
oct br-aivof.' o*iow r-L c.ioi‘>X9 acoaT iC \tzoP^ .vtifroriXi vr-.' .'.
brrr ,jO-r.'_j£Lixrfii^
- . no id' 001 '-''<'1 *10
-ii+ odoli'r.Jdi;
rtt bcd«oJ > •
. . . .uidliw' c2 driif noiXqi'xoaab ooniv.. .nojT r r»'tqx,9
r . 5jjoanfyic "jew noi. '^lodi-iw o.Xd lo acido>v:oidax eiiJ- ,;-'T.f/faxoa ouioo
.ax'r n^Iioqxo Y'Wo.Tse lo aoivja o il^ooirf*
nX ;?ioocf>ao'7 nriJ lo eol^v otiJ ^rcoC a'-ixo," rJ
oH .;.o<nI:'£ oiJ^rlrq z r.l e&eajBxo *i, ~;fdnxo Lhb lidri ' la
9ono1011X1:1 Jr.fvxilifrU'' ''x rjx'n ^•ta£^c^ dsrid j:xiIdc.ed-.-ir: p.JUi rJ J>,i'fol
'fid *r ,i9veT¥oX , loidro ' xld ' fjs qxroi:- Xr;dnorX xmoxST '^.id arvowd'd
b^c-'inj; jB fy wc*j C'-oi7, .CiidnaaiiiixpcjJ or d /li ndrsobtf ^a
.
v^b.xdrr orw lo fr.no
, -Itr.fftoov bar >tdx;i!d’£ yvidqiio.rob iXxufd rtl J r>;.nvrjir)ml
r
r&Ca “'dd 10I bcfldoU /. . -’.>zoii .0 n.’
!
. .'-v' n '.;c.t rJ!
^
'xi. rvIJqs'l^r.rC X’.'Oicrix ^ j rjrnoc'dl
.
" il?i tT-ox tx>^ r£'f> jK'T'
i~




9fid 'vrJtr'o >:<,*, 'Lol boi'Joit y lo noxd^I.x\;£ .xaoO xr.'i'.r
•'•
' oxif5l.f’’;ix'!ru d; x-tx^-A XV I od ooiX ;xii: ^x:tI
£.aT^, .odVolfr^idrVirad lo’ Xoo' .'• "'“^‘ToTeonf
Two recent surveys of interest areas were conducted by
W. W, Hall^ and R. E, Briarton,^ Hall surv^ed twelfth-grade terminal
students in seven Maine schools; and Briarton, using the same instrument,
investigated the interests of terminal students in ten Western
New York schools. Hall found that all boys indicated greatest interest
in dilving automobiles, listening to the radio, and television. Girls
were most interested in listening to popular music. Briarton found
that driving automobiles was of primary interest to boys in New York
state; and dancing was the first interest of sll girls. Writing, as
an English class activity, ranked lowest among all boys in the New
York survey, and only twenty-eight per cent of all girls indicated
interest. Of the girls in the Maine survey, only 20.7 per cent showed
interest in writing, as a class activity; and 12.5 per cent of the
boys indicated interest.
These references on the various aspects of written
composition; the assignment, the form, the content, and the status
of written coiq)osition, have a dose relationship to the present
study, Tdiich will attempt to discover irtiat sources are being used for
the content of written composition in grade ten.
Woodrow W. Hall. A Survey of Interest Areas Among Non-Coll^e
Twelfth-Grade Students in Seven Maine Schools, Unpublished Ed.M. Thesis,
B. U. School of fitiucation, Boston, 19li9*
p
^Robert E. Briarton. A Survey of Interest ^eas Among
Twelfth-Grade Non-Coll^e Students in Ten Western j^ew York Schocus,
Unpublished M.A. Thesis^ Boston University, Boston, 19h9»
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Two metiiods of gathering information were used in this surv^: :j
I
1, Direct observation and interview.
2. A Data Sheet
Procedure . Nine communities were chosen according to popula-
tions, ranging from 7,000 to 81i,000 population. This method of selection
was used to insure observation in vaidous sizes of schools as well as in
different types of communities. Letters were sent (Letter A) to nine
superintendents of schools asking permission to visit tenth-grade compositia|i
classes in their systems.
A Data Sheet,^ divided into three parts, was constructed to
obtain information from a larger number and more widely scattered schools.
2
As Leonard V. Koos stated:
Usually, although not always, the aim of a questionnaire
survey is to secure information admittedly not final, but presumably
desirable in view of the lack, for the time being, of more fundamental
procedures of evaluation.
A study of textbooks, magazines, courses of study, and current
educational literature was made to determine what material sho\ild be
considered in the observation of classes as well as included in the Data
Sheet. Maiy helpful suggestions came from teachers and students. Fourteen
sources which co\jld be used to provide the content of written composition
were finally selected.
^Note: The word, 'Questionnaire,’’ because of possible unpleasant
connotations, was avoided in all survey material,
2
Leonard V, Koos. The Qnesjfcionnaire in Education, The Macmillan
Company, New York, 1928, p. iTIH
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Part I contained questions pertaining to the school; to the
specific tenth-grade composition class; and to the baclcground and
training of the teacher.
Part II contained the fourteen items which could he used as
sources for the content for written composition.
Part III contained short-answer questions concerning;
organization of classes; and best single sources for the content of
written oon5)osition.
Before the Data Sheet was finally cou5)leted, twenty trial
copies were distributed to teachers in service to aid in discovering
ambiguity c£ directions, and suitability of material. Subsequently, a
few changes in form and material were suggested and made.
Data Sheets and Letter B, the covering letter, were mailed
to the principals of 2U6 public high schools in May, 19li9. Addresses
were obtained from the Education Directory, 19U8, a Bulletin of the
Department of Education, Commonwealth of Massachusetts,^ A Data Sheet
was sent to each high school listed in the bulletin except those
2
schools to which visitations were planned or already had been made.
In other words, letters were sent to all public schools in Massachusetts
a^ing for either the privilege of observing tenth-grade composition
classes or for the completion of the Data Sheet.
"
Skiucational Directory, 19U8,
Edication, p, 10-X^, p. 25-31*
Bulletin of the Department of
2
The six public high schools in Massachusetts listed under
the administration of one principal and. having both a 3-U year or U-6
year organization were sent one data sheet per school.
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Samples of Letter A, Letter B, and the Data Sheet are included
in the Appendix, page 68 , The purpose of the study was stressed in both
letters so that both superintendents and principals would understand
that the survey was neutral and not being conducted to criticize school
systems, administrators, or teachers.
Follow-up cards were mailed after two weeks to all high schools
that had not answered. This card reminded the principal of the Data
Sheet he had received and re-emphasized the writer's appreciation of
his cooperation. 12.6 per cent of the answering schools responded to
this follow-up.
Number of students considered in survey. Teachers answering
the Data Sheet were asked to select one tenth-grade class (see
Directions in Data Sheet, page 70); therefore, the representation of
the entire Massachusetts tenth-grade population was necessarily
narrowed. However, teachers of Ii,20U students (the Annual Report of
the Department of Education for the year ending June 30, 19hQ, listed
1]4.,060 as the tenth-grade membership for the state) were incl\ided in
the survey by Data Sheet. In addition, the teachers of approximately
UOO students were observed and/or interviewed.
Limitations . This survey has limitations. The writer feels
that a larger niunber of schools and teachers in a greater variety of
classes would have enhanced the worth of the study. However, care was
taken to provide for as wide a sampling as possible by observing and
interviewing three to six teachers in each school. By asking the
teacher completing the Data Sheet to select only one tenth-grade class
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and indicate the desired information, a sampling within schools was pro-
vided. Limitations are in5>lied also in the extent to which the Data
Sheet is not valid and/or reliable.
Analysis of Data Sheet . For the p\jrposes of this study, an
analysis of the Data Sheet or questionnaire will be made according to
1 2
methods suggested by Koos and Toops. Its efficiency in obtaining the
required information (validity) will be established by shovring the
distribution of returns to be representative, and by indicating the
"unequivocal" nature of the items. Its reliability will be established,
inasmuch as possible, by considering the respondents* ability and
3
willingness to answer the questions.
Distribution of returns by size of school
. 21^6 Data Sheets
were sent out; lM2, or 57.7 per cent, were returned. Of the nine
superintendents to whom Letter A was sent, seven answered; two indicated
that it would be impossible to visit their schools at that time, one
sent a Course of Study and an invitation to visit his school after
school hours; and fo\ir responded with an invitation. Arrangements were
made with the teachers whose classes were to be observed. Since
information obtained in this manner was not so objective and extensive,
1
Leonard V. Koos. The Questionnaire in Education, The Macmillan
Company, New York, 1928.
2
Herbert A. Toops. "Validating the Questionnaire Method,"
Journal of Personnel Research . II: 153:169, 1923-2li.
3
Method adapted by C. P. Qiiimby, "Survey of Speech Education
in Sdiools of Massachusetts," Unpublished Ed. M. Thesis, 6. U. School
of Education, Boston, 19U7."
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findings are given separatel7, (page 62) exclusive of information
indicated on the Data Sheets.
The schools were divided arbitrarily into the following groups;
"A", schools in towns less than 10,000 population;
”B”, schools in cities of 10,000 to 20,000 population;
**C”, schools in cities of 20,000 to ^0,000 population;
**D”, schools in cities of 50,000 to 100,000 population; and
validity.
"E", schools in cities over 100,000 population.
Table I, tabulated according to the above division. indicates
TABLE I
DATA SHEET RETURNS BY SIZE OF SCHOOLS
Total Public Number Returns %
Schools Receiving from Retiims
Data Sheets Schools from Schools
1U8 82
CVI 21 65.6




"E« 32 lU W.7
TOTALS: 2U6 1U2 57.7
j
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Table II, the Geographical Distribution of Returns by Counties,
is a more significant analysis of validity.
TABLE II
DISTRIBUTION OF RETURNS BY COUNTIES
Number Schools Number Returns %
Receiving Sheets From Schools Returns
Barnstable 9 7 77.7
Berkshire 8 5 62.5
Bristol 13 7 53.8
Dukes 3 2 66.6
1 Essex 23 13 56.5
Franklin 10 8 80.0

















Plymouth 18 8 U2.2
Suffolk 22 11 50.0
Worcester hh 27 61.3
TOTALS: 216 Ht2 57.7
Table II reveals validity of returns from an counties but
Nantucket, irtiich is not represented.
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Fail\ire of schools to respond . As suggested by loops, an
analysis -was made of replies received during the six weeks to determine
if there were any selection in early or late replies. There appeared
to be none based on size of schools, types of aids used, or number of
aids used. From this fact, as well as the information listed above,
the representativeness of this survey is indicated.
Analysis of questions and answers . Following the question
2
sTiggested in The Review of Educational Research, the types of answers
required for each item on the Data Sheet have been classified in the
following categories.
TABI£ III
CLASSIFICATION OF TYPES OF ANSWERS REQUIRED BY DATA SHEET
Number of Items
1. Simple information 11
2. Variable verbal responses 0
3» les and No 1





^Toops, op.cit., pp. 1^3-169.
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. Ui:2Ui. June. 19UU.
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Since the Aim in forming items for a questionnaire is " to
designate their definite and equivocal character",^ answers classified
under 1, 3 , and U indicate valid items. According to these standards,
only one item, question A. Part III, iras non-valid.
Reliability of Data Sheet . Since most of the Data Sheet
consisted of checking only when the aids were used, true reliability
2
according to Koos ' method cannot be established. It was in5)ossible
to tell whether teachers were unwilling to ansrwer or whether they did
not use the aid. After the answers had been compiled, the Data Sheet
was analyzed for the respondent's ability to answer as well as his
willingness to answer, a method recommended by Koos for establishing
reliability. Table IV summarizes this information.
TABLE IV












Fact 0 2 0 9 11
Opinion 0 0 0 1 1
Total Number
Questions 0 3 0 9 12
Table IV indicates a majority of fact questions idiich the
teachers were both willing and able to answer; the consistency with
iriiich schools responded is a measure of the reliability of the instrument.
^003, op.eit . p.?6.
Ibid, p. 100.
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This data sheet is one means of collecting information for a thesis concerned
with teaching aids and materials being used to provide the content of written
composition on the tenth-grade level.
Would you please select one tenth-grade class in which you teach written
composition and either check or write the desired information concerning it in the
spaces indicated beside each item below.
PART I
Name of school: Date: -
City:^




Training: Liberal Arts College Degree Year
Teachers College Degree Year
Year of last course in English;
Year of last course in The Teaching of English;
Total teaching experience; Years teaching English willlngnpss to reanond doubted
PiiRT II
Please place a check mark ( in the space beside each item below (1-14) if
you have used it at least once this year to provide the content for written compositior
Items 1-3;
Please encircle the ”M" if you used the aid primarily as motivation,
please encircle the ”R" if you used it as a means of presenting written
composition or as a reward for good writing.
1, Assemblies! Within school M
Outside of school
2, Dramatics; School productions M
Amateur community productions
Professional theatre productions M






Items 4-14: IVhether or not you make use of the following aids, please indicate
ownership os follows:





























S T C P
S T C P
S T C PSTOPSTOP
S T C P
S T C PSTOP
S T C P
S T C P
S T C P
S T C P
S T C P
S T C P
S T C ?
S T C P
S T C PSTOP
S T C P
S T C P
S T C PSTOP
Part III
Is your class in composition independently organized so that individuals or small
committees work on different but related problems? Yesj Noj Examplej
wHlIngnoMu
B. IVhat do you consider your best single source for the content of written
composition in the tenth grade? (You may write one of the aids mentioned above
or one not given in the list,)^
If you wish a copy of the results of this study, kindly check here;





•t ..^'.ti'f ua«® i.'T ttoi-Tis&i'--, s^jm-! Hiv:W!»!ac



















‘y'v; .' .. ' ; fxoriH/o. ^T^i'
'•






• lis--:j- tj wl n;.i.f2fai.-.^a5 ynastc^ilvO Itr s/y^-*n 4?n> al ^Cfiue ‘-. «f;jT




V.i • .’/••; • <;ii.t .ib IJuJCj.i.ti >Ji.':c-'t>
'
' ayV i,ov 5iy-y;
'
i

















; i 52T,7‘'a\^auO f^oIIcC' r^Jii-;? '‘^vT
'•
.' X;i*u*aciC«
jiicoi.5 Tsfi*0 . v'''
Si??-:
.
»<y??j».yC! ^'j^»XTc-0 a/'irt I^aerfiJ
.48 .Jtl.'ti- aOy-iQ^-J'T - •.
• 4^«wv




Yi iiM~*/ .t >5'al dr»£<v r^biaeo' ...i* r?: 'V ). •i'tJi/a -i-Ct-s-lH





^ . '. r. . viji ,-Si bv^-j is-^u ''i *»ii« k'-:./ >X'viioa“
.Vv .. .1c^^<#:i'^' ;T'tl.t.'i*]ra*,'’rq ’iO arieoj?; t kl .ri H?.y t-ov 'il ”H" orit
^ . ^ a








TLiV.'L7fji‘b. ii \j io/Srice a“!vT-I
.jt-iv-p./rj. X rti4.J-iV‘’ ;ex- *i»











r.)*i--.v.vi.I.ri ^iT* ’];. >m e'J'CP' VC\ tu;^ ir, -.ii'isf-t.in ;;*r-v
XaiVOil i);^
b:3:\.n: ei Ti" *’T'* ;Ic.*-:c!5 Qiii -y^ii ’.-ftlRi at bib o.dJ II '*2’» ^fi*
fc{fa« 'bPif «i I'ifX k^:t^ t X * -* -:;yV -'T- > *4i \d Lr«j-' rl Ji 1. v:.'*< ixfon.
( X - "5 ’..I j .. t-TJ."; ,Xiq;« o4.i V*f !9
t I' T e
.
D 1 r,
H 0 'X 'X.
^ T ?.
: T 3








: . X 3





X ^ V Cl














';J *i^!ii7..q - :toS
1;. X0Tt‘.‘ :^








i. a j! 3H. »•* ^
I u i
; Xfe^r .<H
n # t •
‘ **<i‘
53«- ! i > u > ;99^W^bHlll Xi^c ' '-
rJ.
* ?/
Lack of information to which the res\ilts of this study could be
compared made it impossible to complete the reliability of the Data Sheet
as suggested by Koos. Its reliability therefore is limited*
3
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Part I of this chapter will be concerned with the presentation
of data as reported hj 57*7 per cent of the teachers of written conmm-
nication in the tenth grade of Massachusetts public schools. Since the
extent of the validity and reliability of the returns was indicated in
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Table V* Use of aids for content. Bart II of the Data Sheet asked
' the respondents to ”place a check mark (>/) in the space beside each item
below (l-lU) if you have used it (the aid) at least once this year to
provide the content for written composition*” Table V shows the number
of teachers who checked the items and the percentage of teachers answer-
ing who checked the items*
Table V. The most frequently used aids were Books* Fiction rated
highest, with Textbooks and Non-fietion each rating second* There was
a marked drop in the next most frequently checked item. School Assemblies*
It is interesting to note that six teachers used Television in their
teaching, 8dthough only three schools owned sets* (See Table XIl)
X flc/aii iaori?. ixit II .i£j3c?noo lolt af>X/; lo aab' .V olcfnl
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USE OF TEACHING AIDS FOR THE CONTENT OF 7fRIT!IEN COMPOSITION
GRADE TEN,
No. of teachers % of teachers
using aid using aid
Assemblies: Within school 80- ------ -56*3
Outside of school 8-------- 5#6
Books: Text lOl^- ------ -75*2
Fiction 106- 7^^6
Non-fiction 10^4,- ------ -^*2
Dramatics: School productions 53* ------ -38.3
Amateur community productions I4.— - -- -- -2.7
Professional theatre productions l^l- ------ -28.8




Specimens 22- ------ -15.6
Models 28 19*7
Collections 22- ------ -15.1+
Live animals 11- ------- 7*7
Film-strips I3- ------- 9,5
Magazines: School publications 10- ------- 7J4.
Commercial publications 53~ ------ -58.8
Motion Pictures i42- ------ -27#5
Newspapers: School publications 29- ------ -20
.
14.
Coimercial publications 35- ------ -2U.6
Radio 55- ^58.3
Recordings 142- ------ -29*5
School journeys: Within school property II4- ------- 9*8
Outside of school I4I- ------ -28.8
Slides 12 8J4
^ Still pictures: Pupil-made I7- ------ -11*0
Teacher-made 11- ------- 7,7
CommerciallyMBade 20- ------
-iJ+.O
Television 6------- - 14..2
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Table VI. Use of aids primarily as motivation . The extent
to fdiich the first three aids listed on the Data Sheet were used
primarily as motivation was investigated in the first section of Part
II. Teachers wefe asked to "Encircle the 'M» if you used the aid
primarily as motivation."^ Table VI shows the number and percentage
of teachers Tho encircled the "M”.
TABLE VI







Assemblies: Within school )
Outside of school) 53 38.3
School productions )
Dramatics: Amateur community productions) 39 27.U
Professional theatre productions 18 12.6
School journeys: Within school property)
Outside of school ) 17 11.0
Table VI shows. that the majority of those using Assemblies,
Dramatics, and school Journeys used the aids to motivate written oonpositioi
Note: Motivation is used sfynonomously with stimulation in this
study* For example, teachers might \irge students to attend Assemblies and
Productions of Dramatics and to participate in School Journeys in an effort
to inspire students or to create a desire for writing.
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Table VII . Use of aids for presenting oomposition or as a
reward for good •writing . The first section of Part II asked the
respondents to "Encircle the *R* if you used the aid as a means of
presenting written composition or as a reward for good writing."^
TABLE VII
USE OF AIDS FOR PRESENTING COMPOSITION OR AS A REWARD FOR GOOD
WRITING
No, of teachers using
aid for presenting
composition or as of teachers









Amateur community productions) Hi 9.8
Professional theatre productions 13 9.1i
School Journeys: school property!
Outsxde of school )
Hi 9.8
Table VII, The number of teachers indicating the use of
!
ji
each item was fewer than in the previous table. In other words, more li
teachers used Assemblies, Dramatics, and School Journeys for purpose
j
I
of motivation than they used them for presenting or rewarding good writing,
j
To Illustrate: A Student who has written something of value
might be allowed to present the cx>mposition to a group, or the best script
might be selected for dramatization.
* to noiJ^xaooftco ^nli LiBZ9':(p. •lo’X giJ -g lo gel? . ''’V p-WaT
orfj- i>a>Ir6 IJ i'lB'l lo noicJooc ‘iilT '.r.ni;^i4w tooa ^ol tnxmzT.
“io ensoBf & ca bis or[^ iJo\ ly sho ci r.Jr.ahroce£<i
^’*.
"li+iiw boos to1 b%£T,^i c c£ w fiox-lcoqmoo •j.ni^rrf.e'iq
nv
cooc AD'S! asuam a ba jid iconic onsicd h(h eoia 5eu
ailTOT
71 ftisu £'ieftos£Kt '10 .oK
:^JtJno8e*ui Tiol i>ijB
BterisAo^ lo 3? PB ,^o noI^if.CKp'oo










(ex?oxJoi»bo'iq ’cjXmnanoo : toX^BET *xCI
ex CjTo cTvAotiX Xfixioietelox^
lU Xoortris jc-crinuo'^ Xootfnt
( Xoof oe lo tolriiiO
lo r 1' oriJ 'jf^lJtoJLbcil cioiioBoJ lo t.?cj(l»jd ‘‘rfT .IIV alo'al
^r.u\cir irr^Jo . •>£0^^ EiJO^vo-jq ort^ «± rsktii icmol pbw eso^t. rfoBO
; :DC'iuq iol ^aivol, XoorfoS bnj& ^EOiJi^!x*su ^ iJIutoebA borif K-xoitossJ
booTi i^ibxsiJOT TO *xol w taau antii noX^trXioc lo
ii'V 'O MniEiJ’ojc^c c&d oiJf^ ^tijbuic^ .>. oT
^cjiiop wtod tid3 TO ,viC'^s s noi *- r.ocsr.co oHJ" Jc '9’xr. c^t DaTfoXlB otf Sci^yj^
.noi?uRlil£*r^'U> 'io'i ba;fo9XeE
Table VIH . Use of aids as motivation and as a means of
presenting mritten composition or as a reward for good -writing . Table
VIII shows the number of teachers who encircled both and "R” in
Part II.
TABLE VIII
USE OF AIDS AS MOTIVATION AND AS A MEANS OF PRESENTING MITTEN
COMPOSITION OR AS A REWARD FOR GOOD MITING
No. of teachers using














Table VIII. This table shows that only 1,1; per cent of
the teachers used one aid^ Dramatics, (School Productions, or Amateur
Community Productions) for the dual purpose, motivating and presenting
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Table IX . Use of aids as sources of ideas for written
conyositlon and motivation . Table IX shows the niimber of teachers
irtio checked the items and encircled the ”M",
TABIE DC
USE OF AIDS AS SOURCES OF IDEAS FOR IRITTEN COMPOSITION AND
AS MOTIVATION














School journeys: Within school property)
Outside of school )
13 9-4
Table DC. This table indicates between 9.1^ and 10.5^ of
the teachers answering used the aids both as sources of ideas for
wi*itten composition and as motivation.
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Table X. Use of aids as sources of ideas for Tiritten
composition and as a means of presenting or revrarding good lyriting ^
The table b^ow shcrws the ntunber of teachers who checked the items
and encircled the "R" in Part II of the Data Sheet.
TABLE X
USE OF AIDS AS SOURCES OF IDEAS FOR MITTEN COMPOSITION AND AS A
MEANS OF PRESENTING OR REWARDING GOOD WRITING





Assemblies > J 16Outside of school) 8.9
Dramatics: School productions ) ^
Amateur community productions)
Professional theatre productions 9
7-9
15.8
School journeys: Within school property)
Outside of school ) .7 1
i;
Table X. The above table indicates that more teachers used
Assemblies and Dramatics for the two-fold purpose of sources of ideas
for written composition and as a means of presenting or rewarding good
writing, than for the two-fold p\irpose of sources of ideas for written
composition and as motivation.
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Table XI, Use of aids as: sources of ideas for written
coiq)Ositpni as motivatiopj and as a means of presenting or rewarding
good writing . The table below indicates the number of teachers 'wflio
checked the items and encircled both and "R** in Part II,
TABLE XI.
USE OF AIDS AS SOURCES OF IDEAS FOR MITTEN COMPOSITION: AS MOTIVATION}
AND AS A MEANS OF PRESENTING OR REWARDING GOOD WRITING
No. of teachers using %





Assemblies: Within school )




Amateur community productions) 12 11.8
Professional theatre productions 0 -
School Journeys: Within school property) O o Q
Outside of school )
c ^,0
Table XI. This table shows that many fewer teachers
used School Journeys for a three-fold purpose than used Dramatics
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TABLE XII, Ownership of aids . Part II, section two (U-lU)
asked the teachers irrespective of their use of aids, to indicate
ownership as follows: "Encircle the *S» if the aid is owned by the
school; »T* if it is owned by the Teacher; *C» if it is owned by the
community; and if the aid is owned and used by the pupil."
TABLE XII. Although it is generally assumed that all
schools own books, the fig\ires as recorded on the Data Sheets do not
so indicate. A possible explanation may be that the teachers felt
that the books "Jhidi were available did not possess suitable material
for sources of written composition; therefore, they should be ignored.
Two teachers wrote, "Rented" on their Data Sheets beside
motion pictures, and one teacher qualified recording by writing, "Tape
recorder,"
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Table XIII. Use of aids according to size of comminity.
Table XIII shows the use of aids in schools where the population is
!
under 10,000; from 10,000 to 20,000; from 20,000 to 50,000; from
' 50,000 to 100,000; and over 100,000.
TABLE XHI
USE OF AIDS ACCORDING TO SIZE OF CO^MJNITT
Number of % of Average no.
teachers teachers of eids per
answering answering teacher
Schools in towns under 10,000 pop. 82 57.7 6.9
Schools in cities 10,000-20,000 pop. 21 14,0 7.4
Schools in cities 20,000-50,000 pop. 19 13.3 8.5
Schools in cities 50,000-100,000 pop. 6 4.0 4.8
Schools in cities over 100,000 pop. 14 9.8 9.5
TOTAL 142
Table XIII. Teachers in cities where the population is over
100,000 used more teaching aids than teachers in cities of less than 100,000.
Teachers in cities of 50,000 to 100,000 populations used fewer aids than
teachers in any other size community. The writer believes that too mich
emphasis should not be placed on the latter group because it is not so
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Table XIV, Use of aids according to number in class .
Directions on the Data Sheet asked the respondent to "select one
tenth-grade class in "nhich you teach TTritten composition". Part I
a^ed the "Total number in class-'! Table XIV, compiling the information
from both sections, is
pupils, and 20 pupils
divided according
or fewer.
to classes of more than 20
TABLE XIV
USE OF AIDS ACCORDING TO NUMBER IN CUSS
,
No. of teachers % of teachers Average No.
answering answering of aids
per teacher
20 Pupils or fewer 25 17.6 CO•c—
More than 20 Pupils 117 82.2 7.2
TOTAL: 1U2
Table XIV shows a slight difference in the \ise of aids
according to size of class. The teachersof smaller classes made
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Table X7. Use of aids according to sex of class * In the
following table, classes of boys or a majority of boys are distinguished
from classes of girls or a majority of girls, or classes where boys
and girls are divided equally.
TABLE XV.










All boys or more boys than girls U8 33.8 8.5
All girls or more girls than boys 73 6.8
Girls and boys equally divided 10 7.0 6.3
Sex not indicated 11 7.7 6.8
TOTAL lh2
Table XV reveals greater use of aids in classes where
boys are in the majority.
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Table XVI. Use of aids according to type of class . Part I
asked the teacher to check the type of class about which he was
reporting. Of the lh2 respondents, 7U teachers chose General groups';
Since classes that could be classified as College and Commercial were i
i|
checked separately, it is assumed that General referred to those











j No. of % of Average No, ’





College 59 ia.s 7-2
1
Commercial 9 6.3 8.8
’
1






Table XVI reveals Commercial groups used more aids than
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Table XVII. Use of aids according to sex of teacher*
Part I of the Data Sheet asked the respondents to check their sex.
Of the ll|2 respondents, 109 were women.
TABLE XVII
USE OF AIDS ACCORDING TO SEX OF TEACHER
No. % of Average No,

















Evidence in Table XVII diows that men teachers used slightly l
more aids (.6) than women teachers.
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Table X7III. Use of aids according to teaching experience.
Part I asked the teachers to 'write the total n-umber of years they had
been teaching. Divisions of ^ years, 6-10 years, and more than 10
years were made for tabulat'ing material in Table XVIII.
i! TABLE XVIII
11
USE OF AIDS ACCORDING TO TEACHING EXPERIENCE
No. of % of Average No.
teachers teachers of aids per
aiswering answering teacher
5 years or less 39 27.1*
.1
7.2
6-10 years 23 16.2 8.^
;i
More than 10 years
1









Table XVIII indicates respondents teaching between 6 aid 10
years used mere aids than those -with either less or greater experience.
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Table XIX. Use of aids according to experience in teaching of ,
English. In Part I, teachers were asked to indicate their experience
in teaching English. Two teachers did not give the number of years they
I


















5 years or less hh 30.9 7*1
1 6 - 10 years 27 11.9 9.3







Table XIX. As in the previous summary, respondents who had
been teaching English between six and ten years used more aids than
either of the other two groups of teachers.
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Table XX. Use of aids according to ediication . Part I of
the Data Sheet asked the type of college idiich the respondents had
attended. Three teachers had both baccalaureate degrees from liberal
arts colleges, and graduate degrees from schools of education. These
answers were classified tinder teachers college, since the teachers
had professional training in schools of education.
TABLE XX
USE OF AIDS ACCORDING TO EDUCATION '
1
1
No. of % of Average no.
1













Table XX indicates the use of substantially more aids (1*1;)
by the graduates of teachers colleges
1r*>
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Table XXI. Use of aids accx)rding to year of teacher’s latest
course in The Teaching of English . Part I of the Data Sheet asked the
teacher to mrite the last year in -stiich he took a course in The Teaching
of English. Nineteen forty-five, or the year approximating the close of
Yforld War II, was chosen as the division for Table XXI. Since many
G.I’s have taken advantage of the educational opportunities afforded
them under The Bill of Rights, the writer considered this date a
suitable one.
TABLE XXI








Course in 19kS or since 66 1^6,1; 7.9




Table XXI. Teachers t*io have taken a course in The Teaching
of Ehglish in the past four years used slightly more aids (*9) than
those TNho have had no course since 19h$»
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Table XXII. Part I also asked the respondent to give the
latest year in -vdiich he took a course in English. Table XXII summarizes
this information.
TABLE XXII










Course in 19h$ or since 68 U9.8 8.0
No course since 19k^ 7h 52.8 6.7
1
TOTAL: lh2
Table XXII. The compilation of data concerning respondents*
latest courses in En^ish and based on the same division as the previous
I table, indicates that those Tvho have taken courses in English in the
past fo\2T years used more aids than those Tiio have not taken courses.
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Table XXIII. Use of aids according to organization of
\ class . Part HI (Question A) asked, “Is your class in composition
organized independently so that individuals, or small committees,
m>rk on different but related problems? les: No: Example .
The table below reveals that 88 answered, ”No”j lUt answered,
1
**Ies"j2 answered, "Yes,” and "No"; and 8 failed to answer.
TABIE XXIII
USE OF AIDS ACCORDING TO ORGANIZATION OF CLASS
Number of Average number of
teachers answering aids per teacher
1







Class and group organization 2 10.5
TOTAL: 1314
Table XXIII. The teachers who had individual or small-group
type cforganization within their classes used an average of 2 aids per
teacher more than the teachers tiio had no such group organization.
Teachers liio combined the two types of organization used more aids per
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Table XXIV, Best sources for content of Trritten composition .
Part III (Question B) of the Data Sheet asked, “lhat do you consider your
best single source for the content of written composition in the tenth
grade?" Since many of the teachers indicated they could not choose Just
one, and repetition of sources was apparent on the Data Sheet, the
following table was compiled to show frequency of mention.^
TABLE XXIV
FREQUENCY OF MENTION OF BEST SOURCES FOR CONTENT OF 1RITT0J COMPOSITION







Motion pictures 21; 16.9
Newspapers 22 15.1;
Community life 21 ll;.7
Personal obseinration 17 11.9
Collections and models 15 10.5
Hobbies 12 8.1;
School affairs 12 8.U
Teachers’ ideas 11 7.7
Trips 6 U.2
Extra-curricular activities U 2.8
Film strips 2 l.U
Holidays, special events, etc. 2 l.U
Pupils * courses in school 1 .7
Interviews for biographies 1 .7
The three most frequently mentioned sources were: experience,
interests, and books.
^See Appendiat, p, for answers not tabulated in Table XXIV,
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Part II - Summary of information from observations and
intervieyfs with teachers . Sixteen teachers in four schools were
interviewed and observed. Three of the schools were in cities with
populations under 10,000, and one was in a city with a population between
20,000 and ^0,000.
The following infoimation was gained from observation and
interviews with the sixteen teachers of written composition in tenth
grades.
1. A3JL teachers used books as sources for the content of
written composition.
2. Three teachers indicated their use of Assemblies,
Magazines, Newspapers, and Radio, although none of these
aids was observed in use. Radio was the only other aid
observed in one teacher’s room.
3. No group or committee work was observed in any
tenth-grade classes. Four teachers stated that group work
was better suited to the upper years.
1;, Five teachers said they believed that teachers should
assign the topics for the content of composition in all but
the groups where students had shown imagination and
exceptional ability.
5. There was general agreement that there was no “one best
source for the content of written composition,”
6. Two teachers stated that tenth-grade composition should
stress mechanics of e:q)ression and the eleventh and twelfth
grade classes should consider the content.
7. Foiir teachers believed that multi-sensory aids were
more useful in the lower mentality groups and not so necessary
in the better groups*
8. Only one school had a system in use for presenting Motion
Pictures to En^ish Classes.
9* Three teachers foiond it impossible to use electrically
run aids since the school lacked facilities*
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The findings of tiiis survey offer definite information con-
cerning sources for the content of irritten composition in grade ten in
Massachusetts schools.
SUMMARY
Use of aids .l. Books were the most frequently used aids according to
information indicated on the Data Sheets and from the writer’s
observation and interviews. Fiction was used by 106 teachers
non-fiction by lOU (73*^) j and textbooks by lOU
teachers (Amate\ir Community Productions were used
the least of all aids.)
2. Assemblies were used primarily as motivation by 53
teachers (38*3^) in the s\irvey. (School Journeys were used
primarily as motivation by 17 teachers (11.0^).
3. Assemblies for presenting con?)osition or as a reward for
good writing were used by 21 teachers (lli.OjS). Thirteen
teachers (9*^) used Professional Theatre Productions for
this purpose.
k» Professional Theatre Productions for both motivation aid
presenting or rewarding good writing were used by 2 teachers
( 2 . 8^).
5. Assemblies were used by 15 teachers (10.5^) for the dual
purpose of motivation and as a source for the content of
writtai composition. (None used Professional Theatre
Productions for this two-fold purpose.)
6. Amateur Community Productions of dramatics as sources
for the content of written composition and as a meais of
presenting or rewarding good writing were used by 18 teachers
{7»9%)» (Only 1 teacher (.7^) used School Journeys for these
two purposes.)
7. Amateur Community Productions of dramatics for the
three-fold purpose of sources of ideas for written composition,
as motivation, and as a means of presenting or rewarding good
writing were used ty 12 teachers (11.8^).
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Ownership of aids .
1.
Books were used by more schools than any other aid. One
hundred and thirty schools (91*5^) owned Texbtooksj 125
(88.2^) owned non-fiction, and 120 (8l4..5^) owned Fiction,
One hundred and thirty-five teachers (95»7^) owned Fiction;
132 {92»9%) owned Non-fiction; and 131 {92,2%) owned Text-
books. One hundred and thirty communities (91.5/S)
communities owned Textbooks; 122 (85*9^) owned Non-fiction;
and 121 (85.2^) owned Fiction. The most frequently used
pupil-owned aid was Non-fiction books. (Television sets
were owned by 3 (2.1/S) schools.
Number of aids used .
1. Teadiers in cities of over 100,000 population used more
aids as sources of content for written composition than
teachers in any other size community. Teachers in cities of
50,000 to 100,000 population used the lowest number of aids.
2. Teachers whose classes numbered 20 pupils of fewer used
an average of 7.8 aids per teacher, and teachers of classes
whose enrollment was more than 20 pupils used 7.2 aids per
teacher.
3. Teachers of classes of all boys or more boys than girls
used 8,5 aids per teacher; and classes where boys and girls
were equally divided used 6,3 aids per teacher,
U, Teachers of Commercial En^ish classes used 8,8 aids per
teacher, and teachers of College divisions used 7.2 aids per
teacher,
5. Male teachers used 7.9 aids per teachers, and female
teachers used 7.1 aids per teacher.
6. Teachers nho had taught 6 to 10 years used more aids (8.5)
per teacher than teachers with more than ten years experience
(6 . 8).
7. Teachers with 6 to 10 years experience in teaching
English used 9.3 aids per teacher, and those who had taught
Ehglish more thaui 10 years used 6,9 aids per teacher.
8. Teachers trained in a teachers college used 8.3 aids per
teacher, and teachers educated in liberal arts colleges \ised
6.9 aids per teacher.
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9* Teachers riho had taken coijrses in The Teaching of English
in the past fern* years averaged 7*9 aids per teacher. Teachers
•who had no courses in The Teaching of English since 19i4i
averaged 7.0 aids per teacher.
10. Teachers -who had taken courses in English in the past four
years used 8.0 aids per teacher, and teachers -who had taken
courses in English in 19U^ or since then used 6.7 aids per
teacher.
11. Teachers of classes combining committee or individual
organization used 10.5 aids per teacherj and teachers of
classes where no group organization existed used 6.9 aids
per teacher.
Best sources .
Experience was considered by the largest number of teachers,
105 (73*6^) as the best source for the content of written
composition. (Interviews for biographies, and pupils* courses
in school were each mentioned by only one teacher.)
Conclusions .
It was the purpose of this study to secure information con-
cerning the means used by teachers of English to provide the
content for written composition in the tenth grade in
Massachusetts public schools. Information was obtained by
Data Sheet and reinforced ty the writer *s observation of
tenth-grade classes as well as interviews with teachers of
tenth-grade written composition.
1. The writer of this study does not mean to imply that the
use of certain or many aids in teaching necessarily makes for
excellent instruction. However, both previous research and
the information revealed in this survey, indicating that
direct experience is the best source for the content of
written composition, justify the use of aids or devices to
supplement that experience in providing content for students’
writing.
2. Since all teachers surveyed tised at least one aid, and
many used more 'Uian one, teachers indicated a willingnessto
use aids in their teaching.
3. Although teachers considered direct experience, students’
interests, and books to be the best sources for the content
of written composition, all teachers are not using them. How-
ever, continued enqphasis on the use, organization, and purchase
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U* Tbe sex of pupils, the sex of the teacher, his training
and experience, the type, size, and organization of the
classes influence the extent to nhich the aids are used.
5. Teachers in larger comnmnities, idiere it may be that more
experience is required, and more funds are available, use
more aids than teachers in smaller schools.
Suggestions for further research .
The •writer has been unable to find a study of a similar nature
in other locations or on other grade-levels. The findings of such studies
•would be a valuable addition “bo this investigation.
A study of the frequency of use and relative value of
specific aids for pro-aiding content for -written composition -would be of
value.
Studies of the success in -written conQx>sition of students
trained by teachers using multi-sensory aids "would be meaningfiil "to
support the e-vidence of this study.
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V Organization of classes * Question A, Part III, asked, ”Is
your class in composition independently organized so that individuals or
small committees work on different but related problems?" As indicated
in Table XX. UU said, "Yes" 5 88 said, "!Io"j 2 said, "Yes" and*Wo"; and
8 failed to respond. Examples of their classes' activities are presented
below. Since coiipilation in a formal manner was impossible, the answers
are listed as they appeared on the data sheets.
"Students in groups have developed plays, worked on
community problems."
"Panel discussion groups prepare paper together."
"Each has a different phase and aspect of Shakespeare."
"Individual studies of characterization, plot, structure,
staging, etc. of 'Julius Caesar'."
"The class works in groups. Bach group has a leader. He
chooses the best paper."
"No - except for two projects."
"Each group is assigned a reference topic. Following oral
reports these groups use their findings or background for creative
composition. In Lady of the Lake one group made a study of Scotch
customs. Next they will write compositions picturing series from the
story. I use this type of assignment frequently when reference topics
are assigned. It relates the work in literature to the composition
work very effectively and makes reference work more meaningful as well
as enriching student's composition."
"In a class of 2k members, individual needs can be met.
Advanced pupils in thinking, development, and organization are given
an enridied program. Teacher aids in lesser group."
"Composition work on the unit, "Silas Mamer" vrtien each
selects his own topic for research."
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have checked one feature of composition at a time and
checked classwise. For example, I worked on introductory paragraphs for
a timej then we would read results, compare, analyze, criticize, and
rewrite. Another time I would stress transition sentences and follow
same procedures; again I would stress the concluding sentence, or
vocabulary, or outlining. I found that concentrated attention by the
whole class on one problem at a time broiight better results.
”In eleventh grade more stress is laid on individual written
expression because a firm basis for conposition should have been
established by that time.
”No - I have, however, small groups working on oral
assignments."
"Sometimes we work as committees - always the student makes
the final choice of subject."
"Unit method utilized whenever possible."
"Evaluation of types of radio prc^rams."
"Organized in groups for project writing."
"Grouped according to various interests and abilities.
"Preparation of sophomore handbook,"
"Right now they are preparing for a graduation in English
from Sophomore to Junior English. One group is making diplomas; another
group is preparing the class history; another, the prophecy; class poem,
etc. One group is preparing a presentation of a gift for a boy lAio is
leaving for Gernany just as soon as school closes*"
"Booklet on *My Home Town* - different groups prepared
different sections*"
"Reasons why different countries did or did not want to sign
The Atlantic Pact,"
"Pupils choose *best* writers to do particular problems,"
"Group dynamic work in the prevision and revision of
coiqjositions*"
"School magazine,"
"Unit work on occupations."
"Iftiit on vocations, worked singly exploring -ttie librsiry - in
groBDa of 2 oar 3*"
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”Yes? - the English department sets up an outline for each
grade v/ith varied choices in subjects.”
•'In the reading of papers, small committees judge the Trorth
of contributions from members of the committee.”
”lftiit method.”
’’Plays T?ritten and produced.”
”Pupils report on different pictures, radio programs,
periodicals.”
”As much as possible - school newspaper is example.”
”Panel discussions of various school problems.”
”Tale of Two Cities - simulated broadcast modeled on CBS
’You are There • .
”
”No - it is a large class, limited amount of time for
conqjosition work. Most of the composition work stems from a workbook
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Answers to Question B. irtiich could not be tabtilated are
written b^ow.
"Usually the book of literatxire being studied. Having a class
discussion of topics suggested by the teacher, the class launches out to
related subjects of interest to the individual students. For example,
in stucfy’ing Johnny Tremaine, the students became interested in such
topics as historical background of the story, man*s eternal struggle for
liberty, local color, diaracter development, author's knowledge of
psychology, etc .
"
"Books seem to be the best, but I am not surej it is a
difficvilt question to answer,"
"The facilities of the school are not what I call particularly
desirable. There is a large proportion of pupils whose English background
is limited. Put these two facts together, and I feel that in my case,
the answer is to base written composition in this general class on the
pupils themselves. We apply all that we study in literature to your own
experiences; we have frequent discussions "wiiich are civic or moral in
tone. My composition assignments teem with our readings or our discussionslf*
"We are in an exceptionally beautiful town with an
unsophisticated groiqj of children in Grade Ten. Natural s\irroundings,
woods, pond, birds, flowers, friends, books, all offer us experiences
as materials for written work. We write about what appeals to us in
the natural form of letters and other informal styles. We try to
interest one another in the books we have enjoyed by writing reviews.
The simplest material - if it is really personal experioice - is the
best source of writing for all - Grade Ten or any other grade,"
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Deerfield New Marlborough Weston
Dighton New Salem Whitinsville
Dracut North Abington Williamsbiuy
Duxbury North Andover “'*illiamstown '
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Schools in cities of over 100,000 population
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part of the requirement for a roaster's degree at the School
of Education of Boston University, I am v/riting a thesis under the
supervision of Professor ii, a. Uunn on the teaching of tenth-grade
composition. It is one of a series related to the inproveraent of
instruction in written and oral communication on the secondary- school
level.
I should like to make your school a part of my survey. Would it
be possible for me to make arrangements to visit teachers of
tenth-grade conposition? It will be convpnient for me to come any
Phis is an impartial, neutral survey, the purpose of which is to
study teaching aids and materials, and to provide information for
educators concerned with curriculum-making.
A stamped, self-addressed envelope is enclosed for your convenience.
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You and your teachers have already received numerous requests
for information about your school. I wonder if I too ma5^ ask for
a few minutes of your time. I know you are busy, but I hope the
results of this cooperative project will be profitable to all of us
concerned with curriculum-making.
As part of the requirements for rqy ^..-aster’s degree at the School
of Education of Boston University, I am writing a thesis under the
supervision of Professor M. A. Grunn on the teaching of tenth-grade
composition. It Is one of a series related to the improvement of
instruction in writtexi and oral comraunicat ioxi on the secondary-school
level.
It is an in^jartial, neutral survey, the purpose of which is to
study the sources being used to provide content for written composition
on the tenth-grade level.
I should appreciate it if you would give the enclosed form to a
member of the English department v/ho teaches a class in tenth-grade
composition, n. stamped, self-addresses envelope is included for his
convenience. I hope to receive all material by I'ay 15.
Thaiik you for your cooperation, I shall be glad to send you a









This data sheet is one means of collecting information for a thesis concerned
with teaching aids and materials being used to provide the content of written
composition on the tenth-grade level.
Would you please select one tenth-grade class in which you teach written
composition and either check 9r. write the desired information concerning it in the
spaces indicated beside each item below.
PART I
Nome of school; Date;
.
City;




Training; Liberal Arts College Degree Year
Teachers College Degree Year
Year of last course in English;
Year of last course in The Teaching of English;
Total teaching experience: Years teaching English
PiO^T II
please place a check mark ( J) in the space beside each item below (1-14) if
you have used it at least once this year to provide the content for written compositioi
Items 1-3;
Please encircle the if you used the aid primarily as motivation.
Please encircle the if you used it as a means of presenting written
















Items 4-14: Whether or not you make use of the following aids, please indicate
ownership os follows:






























S T C P
S T C P
S T C P
S T C P
S T C P
S T C P
S T C P
S T C P
S T C P
S T C P
S T C P
S T C P
S T C P
S T C P
S T C P
S T C P
S T C P
S T C P
S T C p
S T C P
S T C P
S T N? P
A, Is your class in composition independently organized so that individuals or small
committees work on different but related problems? Yesj Noj Examplej
B. l^Jhat do you consider your best single source for the content of written
composition in the tenth grade? (You may write one of the aids mentioned above
or one not given in the list,)
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